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ARE SOFT SKILLS SOMETHING WE ARE BORN WITH OR CAN WE
LEARN THEM? A CLOSER LOOK AT THE ONGOING DISCUSSION
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Are soft skills inborn or developed? The truth is, both sides matter. While some
people may have natural skills, many others cultivate them through practice and experience.
This means that with the right support and opportunities, anyone can improve their soft
skills. By focusing on both our strengths and areas for growth, we can create a more
positive environment for learning and development.
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In our fast-changing world skills like effective communication, empathy,
teamwork and problem-solving are more crucial than ever. These soft skills assist
us not just in succeeding in professional settings but also in our daily communication,
interactions. A pressing question often arises: are these skills innate, or can we
develop them through practice and learning?

From my own journey, I’ve seen firsthand that soft skills can, indeed, be
developed. For instance, I used to find working in teams and articulating my ideas
a challenge. Through various experiences and learning opportunities, [’ve
noticeably improved.

This article investigates the fascinating debate of whether these skills are
innateor if they can be developed over time. Instead of choosing one side, we’ll
conduct research on how both our natural qualities and our environment contribute
to developing these essential abilities.

What makes this discussion particularly valuable is its practical application.
If we understand how soft skills are developed, it might help educators and
employers create more effective training programs. In a workplace, employees may
not only excel in their technical roles, but they can also convey ideas clearly and
easily and work collaboratively. By exploring how we can nurture these skills, we
are not just preparing individuals for specific jobs but helping them thrive in all
areas of life.

All in all, this article suggests a fresh perspective on how soft skills grow,
filled with real-life examples and practical insights to support personal and
professional development.
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Are Soft Skills Inborn or Developed? A Simpler Look at the Debate

Some people believe that soft skills, like teamwork, communication and
leadership, are things we're born with. This idea comes from research in genetics
and psychology which says that parts of our personality are inherited.

For example, studies with twins have shown that character traits like being
outgoing, staying calm under pressure and getting along with others are linked to
our genes. This means that some people may naturally be better at things like
leading a team or handling tough conversations. Even babies show different levels
of how social, adaptable, or emotionally responsive they are, which might predict
how good they’ll be at working with others later in life. These early personality
traits often stay with us as we grow shaping how we deal with people and form
relationships.

Real -life example: In our IT classes we have noticed that some students
naturally step up as leaders during group projects (they worked with an Italian
group of architects in 2024). They are mostly good at organizing the team and
clearly explaining ideas, good at interpretation. These students usually do well in
roles like project managers or client-facing jobs. As teachers, we can help them by
giving them tasks that play to their strengths, like leading team meetings or
presenting updates to the class. This helps them practice their skills in real-world
scenarios and builds on their natural talents.

The Nurture Perspective: Developed Soft Skills

While some people believe soft skills are something you're born with, others
argue that you can develop them through education, training, and life experiences.
Evidence from educational psychology and organizational behavior strongly
supports this idea, demonstrating the adaptability and growth potential of soft
skills. Many educational institutions and professional development programs now
emphasize soft skills training, offering activities that target communication,
leadership, empathy, and teamwork [1].

Empathy is something we would like to ponder upon, it is something
our students should develop via their contact with peers, lecturers and surrounding
environment. It is of paramount significance as not a single soft skill can exist
without having compassion and empathy as its basis.

The idea of neuroplasticity supports the nurture argument; research shows
that our brain can change and grow through learning and experience [2]. For
example, social and emotional learning programs have been proved to enhance
skills like empathy, conflict resolution, and teamwork [3]. This suggests that no
matter an individual's starting point, soft skills can be developed and refined with
intentional effort and practice.
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As English teachers in an IT department (and not only in this department),
we can incorporate exercises that develop soft skills. For instance, we can organize
role-playing activities and we are more than sure that they can significantly boost
students’ ability to communicate technical ideas to non-technical audiences. Our
students can simulate a technical support scenario where they need to explain
complicated IT concepts in simple terms—this not only improves their
communication skills but also fosters patience and empathy.

We can create group projects as well where students work in teams to solve
some real IT problems. This, we think, teaches teamwork and leadership along
with enhancing their problem-solving abilities. Peer feedback sessions are very
valuable asthey allow students to evaluate each other's contributions and
communication strategies [4].

We are sure that a peer-to-peer teaching session could also be effective. Our
students can explain a complex technical topic to their peers in a very simple
language. It will build their understanding of the subject and sharpen their ability to
communicate clearly, mindfully. Within a certain period of time these activities
will reinforce the idea that soft skills, like any other skill, can be learned and
improved through effort and practice.

Bridging the Gap: A Balanced Approach

People have often been debating whether our abilities come from nature
(what we’re born with) or nurture (how we are brought up, raised). But the truth is,
it is a blend of both. When it refers to soft skills—Ilike communication, teamwork,
or leadership—we might have a natural start, but we really develop them through
learning, experience, and practice.

A Practical Example:

Let's imagine that in our IT department (and not only in this department), we
set up a mentorship program. We pair students with strong soft skills (like great
communicators or leaders) with students who are still working on those skills. This
helps both groups. The mentors get better at explaining things, leading, and
working with others. The newer students learn by watching and practicing what
they see.

For example, let’s say a mentor is guiding a student on how to lead a group
project.The mentor shows them how to listen to everyone’s ideas, decide the next
steps, and keep the group on track. Over time, both the mentor and the mentee
improve their skills through this real-life practice.

We could also have students keep journals about their teamwork or
communication experiences. Writing down what went well and what didn’t - helps
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them reflect and understand what to improve. This simple habit can make a big
difference.

Famous psychologist Albert Bandura talked about "social learning theory,"
where people learn by watching others. In this case, mentees learn by observing
their mentors. Bandura’s theory suggests that seeing good behaviors helps people
copy and learn them more effectively.

Another researcher, Daniel Goleman, emphasizes the importance of
“emotional intelligence,” which is key in soft skills. He says that people can
improve their emotional intelligence through practice and reflection. So, when
students write in their journals, they’re actually developing this important skill
which is essential for teamwork and leadership [5].

So, we see that the combination of watching, doing, and reflecting is
powerful. As Aristotle said, “We are what we repeatedly do. Excellence, then, is
not an act, but a habit.” With regular practice, anyone can improve their soft skills
[6].

Practical Implications and Applications

We presume that the understanding of how both: natural abilities and life
experiences influence soft skills is important for education, job training, and
personal development.

We might design a course for IT professionals called "Effective
Communication for IT Professionals." The aim of this course would be to teach
students how to provide technical information in a simple, clear way. The course
could include lessons on writing technical documents for easy understanding,
presenting tech topics to people who don’t have a technical background and using
email effectively in professional settings. The tasks could involve writing a user
manual for a software program, giving a presentation about a technical project to a
group of non-technical judges and peer-reviewing each other’s communication
skills to see what works and what needs improvement. Another useful activity
could be to have students’ partner with local businesses to solve real IT problems.
This would give them practical experience and show them why soft skills, like
communication and teamwork, are essential in the workplace.

Professional training programs can also be adapted to focus on specific soft
skills that improve employee performance and make the whole company more
effective. Employers want more than just technical skills. They also value
employees who can work well with others, take charge of projects and adapt when
things change. So, when we teach students soft skills alongside technical skills, we
prepare them for a successful career.
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We can also cooperate with local tech companies to offer workshops and
internships that teach soft skills. We can focus on topics like "Leadership in Tech,"
"Resolving Conflicts in Teams," and "Adapting to New Technology." During
internships students could be asked to work on challenging projects with a diverse
team providing them with a chance of practicing communication skills and
teamwork in a real-world setting. Besides that, students could get feedback from
professionals in the industry that would help them understand what they’re doing
correctly and where they can improve in terms of soft skills.

We are sure that lifelong learning and the development of soft skills can help
build a more adaptable and resilient workforce.

One way to do this is elaborating policies which help tech workers keep
improving their skills: technical and soft skills. These policies could include
offering affordable courses, certifications and workshops on things like leadership,
communication, and emotional intelligence. By collaborating with the government
and private companies we can fund these programs and make sure that the workers
will stay competitive and ready for new challenges. Creating a certification for soft
skills that will be recognized by big companies would be a great idea motivating
professionals to keep building their skills in areas like communication and
leadership.

Hereby we also suggest something practical a) for students: a communication
class could ask students to write a guide for using a software program helping them
get better at technical writing... b) for professionals: workshops could include role-
playing where people practice solving team conflicts that would improve their
communication and emotional skills... ¢) for employers: a company might create a
training program to teach soft skills like problem-solving, flexibility, and
leadership which are important for working well with others.

Conclusion. The debate over whether soft skills are inborn or developed is
not a simple one. On the one hand, there exists some evidence that genetics play a
part in traits like empathy, communication, and adaptability. For example, research
suggests that certain personality traits linked to soft skills have a genetic
component [7]. On the other hand, our environment, i.e., how we’re raised, the
experiences we go through, shapes how we develop and use these skills. Social
learning theory emphasizes that we can pick up new behaviors, like communication
and teamwork through observation and practice [8].

Some people might naturally be good at certain soft skills, but everyone can
get better at them with learning and practice. Both natural ability and personal
development are important for understanding how soft skills are learned. This mix
of nature and nurture is especially useful in areas like education and career
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growth where teaching can focus on both recognizing talents and helping people
develop these skills further.

This view is important for educators and not only. Whether a student’s
strengths in leadership or problem-solving come naturally or are learned, teachers
can influence their future success. By offering focused training, real-life
experiences, and regular feedback, educators can help students develop the soft
skills needed for careers in IT and other fields. For example, a study by Robles
(2012) showed that skills like communication and teamwork are crucial for
success, especially in fast-paced industries like IT [1].

To crown it all, acknowledging that soft skills can be both natural and
learned, acquired, helps us create better strategies for personal and professional
growth. It’s not just about recognizing, finding talent; it’s about helping people
accomplish their full potential with the right blend of feedback, practice, and
support. With the change of workplace, those who focus on developing these skills,
will have a higher chance of succeeding, implementing their desires.
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J4.9. uUhr3uy, L.9. LUruMES3UL, U.S. UPMPUKUU3UL,
u.U. lurnrlultL3Uut

«dUPNhLU» UhRULALU3PL LUSNR@3NRLLEME PLUTPL &L, @Y
atNLeerNdbh. UuLruuruhs <U3usLe nkunrkULUUPMNRE@3NRLLEN D

Uprynp «thwihnty» hdunnweyniuubpp puwdh™ Bu, pE” denppbpndh: bpwlwund bp-
Ynwu b Ywplnp Gu: (36U npn dwpnhy Yupnn Gu niubuw npnawyp ptwlwt hdnnyeyniu-
ubp, uwlwju Ywpnn Gu &bnp pbpb| twl Yeuuwihnpdh dhongny: Uw Upwuwynwd Lk, np
thoin wowygnieywu U huwpwynpnipniubph nbwpnud jnipwpwuginipp Ywpnn § pwpbjw-
db hp «thwithniy» hdunnyeiniuubipp: Ysunpnuwuwing W dep ndbin Ynndbph, W wéh ninpun-
ubiph Jpw' Yupnn Gup wybih tywunwynp dhowduwjp unbindt] unynpbnt b quipgugdwu
hwdwnp:

Unwugpuyht pwntp. puwdhu Ywd dbnppbpnyh, ypwyunhlwih dhongny quipqu-
gwd «thwthniy» hdwnigniuubin, huwpwynpniginiuubp b wowlgniegniu, pwpbijwyntd,
npwywu dhowyuwp, yEpwwwnpwuwmnnid b qupgqugnid:

B.I'. AMUPSAH, H.I'. KAPAIIETSAH, A.®. ABPAMSIH,
A.C. CAPYXAHSH

SIBJISTIOTCS JIN “MSITKUE HABBIKI” BPOKIEHHBIMY WA
MPUOBPETEHHBIMH? MPUCTAJIBHBIN B3IJISI HA TEKYIIYIO
JTACKYCCHIO

SBnstoTcst U "MSTKHE HaBBIKK' BPOXKICHHBIMH WM puoOpeTeHHbIMHU? Ha camom
Jienie BaKHBI 00€ CTOPOHBI. XOTSI HEKOTOPBIE JIIOJIM MOTYT 00J1aaTh PHPOTHBIMH CITIOCO0-
HOCTSIMH K OTIPEJ/ICICHHBIM HaBBIKaM, MHOTHE M3 HUX MOXKHO Pa3BUTh C IIOMOIIBIO TpakK-
THKH ¥ OIBITA. DTO O3HAYAET, YTO MPH HAJISKAIIEH MOJACPIKKE U BO3SMOKHOCTSIX KaXIbIi
MOJKET YJIy4IIUTh CBOM "Msrkue HaBblkH'. COCpeAOTOUYMBIINCH KAaK HAa HAIUX CHIIBHBIX
CTOpPOHAX, TaK M Ha 00JIaCTSX JUISl pOCTA, MOXKEM CO3/1aTh 0oJiee OJIaropUsATHYIO Cpeay JUls
00y4eHHs U Pa3BUTHSL.

Kniwouegvle cnosa: BpOXKICHHBIC WM NPUOOPETEHHBIE HAaBBIKH, MSTKHE HaBBIKH,
pa3BUBaeMble Ha MPAKTUKE, BO3MOXKHOCTU M MOJJEPIKKa, yITydllIeHHe, TO3UTUBHAs CPeJa,
oOy4eHne 1 pa3BUTHE.
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